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‘ 1: About the Project

‘Working in Non-Traditional Environments  ’ project was funded through the Equal
Agender Project. It focuses on providing opportunities for women to consider training
for, or working in, non-traditional jobs followed by work preparation through a range
of prevocational skills.

This new programme is aimed at women who are unemployed and who are
disaffected and disadvantaged in the labour market. Few have academic
competencies but have a wealth of transferable skills and competencies that they
have gained through life experiences and the programme will help them to identify
these in order to:

promote a huge growth in self esteem and confidence
recognise competencies in male areas of work e.g. painting and
decorating, bricklaying, ICT

The life changes that these women have experienced means that they have to start
again at the beginning looking at options in a totally different way. Most of the women
have few academic qualifications but a wealth of ‘lived’ experiences which they are
being encouraged to identify as competences and skills. The programme aims to
support the transference of these skills into similar requirements for traditionally male
dominated work roles. When women are asked to identify their competencies, they
usually struggle to do so and, if they can identify only one, this will usually relate to
child care and their own children. However, women undertake a wide and diverse
range of work and roles within the home without giving themselves the acclaim and
recognition that achieving success with these jobs should be accorded. They paint
and decorate, plaster and tile, juggle difficult, if not impossible, financial demands
and communicate with the widest possible groups of people. In general, women
simply consider these roles as being in the domestic forum and do not identify them
as working skills of which they can be justly proud.

The project started in January 2007 and had a remit to:

¢ Focus on employment in non-traditional areas

e Gain accreditation for the programme from National Open College Network
(NOCN) and make this available on an ‘open-shelf’ basis

¢ Pilot the programme in a Children's Centre

* Provide a written evaluation

« Produce a package of materials, and guidance for use, for distribution to all
Children's Centres

e Complete by end of March 2007

The materials within the package produced have been drawn from a number of
sources but have been arranged and amended in such as way as to focus the
learner on the context of non-traditional employment. The qualification produced has
been enhanced by adding elements which enable the learner to look at their skills
and experiences and identify the ones that can be transferred to jobs within non-
traditional environments. Through this process an increase in confidence and self-

Margaret Dilloway Page 3 27" March 2007.



* X % * X K

e =7,
t* . **LH** l ;/4

EUROPEAN UNION

European Social Fund

* %
* 4 *

\\
NN

esteem is facilitated and, in addition, the learner can start to build a Curriculum Vitae
which reflects her knowledge, skills and experiences drawn from all areas of her life.

The qualification produced was approved by the National Open College Network in
February 2007, at level 1 and level 2, (credit level 3). The package that has been
developed has been successfully piloted with a group of women from Allen’s Croft
Children's Centre. This report informs the reader of the evaluation of the pilot and
provides further recommendations.

2: Working in Non-Traditional Environments

The programme, Working in Non-Traditional Environments , was approved by the
NOCN in February 2007. It is available at level 1 and 2 and has 30 Credits attached
to it. Both levels of learning are built around 30 hours of study and these have been
broken down into seven 2-hour sessions and one 4-hour workshop with 12 hours of
self-study (home work tasks).

The aim of the course is to provide the learner with knowledge of non-traditional
employment opportunities and introduce skills which will support their work in this
area. The programme includes personal exploration of strengths, skills and
experiences which are transferable in the workplace, and which support the decision
making process when faced with career choices.

The sessions are broken down into:
1. Whoam|? (Strengths, skills and experiences which are transferable)
2. Writing a C.V . (Gathering evidence together and posting key skills positively)

3. Non-traditional jobs (Stereotyping, identifying non-traditional employment,
benefits, basic skills checklists, what interests the learner)

1. Electrical Installations
2. Horticulture

3. Plumbing

4. Mechanical Engineering
5. Carpentry & Joinery

6. Motor Vehicle

7. Painting & Decorating

8. Bricklaying

9. Web Designing

10. Fork Lift Truck Driving

4. Looking positively at barriers (Obstacles for women in non-traditional
employment, how to overcome obstacles)
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5. Asserting myself (Introduction to assertiveness, types, personal barriers to
assertiveness, identifying where learners need to be more assertive, assertive
rights)

6. What is stress? (Introduction to stress, recognising stress, causes of stress,
stress in the workplace)

7. Managing Stress (Breaking the cycle, managing stress in the workplace,
relaxation techniques)

8. Where do | go from here? (Time management, time and life planning, the labour
market, action planning)

The package contains tutor notes, session plans, activities, handouts, worksheets
and evaluation forms. During the pilot programme the handouts and worksheets
were bound in a learner work-pack and in doing so all work was kept in order and the
gaps could easily be seen.

3: The Pilot

For the purpose of the pilot the programme has been delivered over 3 weeks at full-
day workshops as opposed to the recommended 2 hour sessions over 8-weeks.
The programme was piloted at Allen's Croft Children's Centre and 14 women were
recruited to start work on the pilot on 5" March and end on the 19" March. This
group of women were targeted as having the wealth of lived experiences which could
be identified, affirmed and transferred by acknowledgement of prior experience into
labour market competencies and work roles. The group were, individually, ready to
progress and to identify work possibilities. All
desired to be financially independent and wanted
to earn a good living wage. None of them knew
# what areas they wanted to work in but knew that

) they were ready to consider it and put stepping
stones in place to begin their journey. They had
all, positively, responded to Open Day information
and were keen to progress in their lives and
identify working possibilities including working in
roles normally associated with males.

The group had all experienced difficulties within their lives during the last years and
had made, quite drastic, decisions regarding their futures and those of their families
and children. They were all positive and strong women who had taken responsibility
for making the necessary changes in their lives which would equip them with financial
and domestic security.
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Each participant registered using the Bournville College registration forms, and ESF
participant forms. OCN registration forms were completed by Bournville College on
their behalf. The course was facilitated by one tutor, providing consistency
throughout, and one administrator attended the course to deal with management
issues and help with collating
evaluations, sign-in sheets,
supporting  learners  with
personal issues etc. Project
workers also attended and
used their time in contributing
to the discussion and helping
some learners with the
worksheets and activities,
particularly where English
| wasn't a first language.

The programme was delivered within school hours and nursery places were provided
for children under school age. Some of the children were not used to staying in a
nursery and extra sessions were provided for some in between sessions so that
children would get used to this and the mothers could be left alone to focus on
themselves and the programme. This was effective in most cases. Lunch was
provided and some work continued over this period while some took the opportunity
to attend to their children.

Not all participants knew each other but there were few barriers to working as a
group. The women were happy to share experiences, to offer support to one another
and even, in some cases, facilitate part of the session. The profile of the women who
attended included:

1. An age range from 23 through to 49 with the majority being below 30.

2. Ethnic backgrounds included Asian, Muslim, Black with the majority being
white.

3. Two students had dyslexia, one was
suspected of having an attention deficit
however this was not diagnosed. Two
students needed help with their English.

4. One beneficiary had a teaching degree
but had given up paid employment to be a
mother to her two children. She was now
looking at returning to work. The majority
had NVQ level 1, some Level 2. One
student had a L3.

5. Half the group were lone parents.

During the programme notes were made of changes required in the paperwork e.g.
spelling and misunderstandings in terms used. At the end of each session learners
were asked to fill out an evaluation form and during the final session verbal feedback
was also asked for.
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4: The Findings

14 women commenced the programme and 9 women completed on the last session
with a potential 2 others to complete after working on the 'gaps' with a project worker.
3 women did not complete the course for reasons unknown. Each session was

evaluated and the results can be found in table 1:

Table 1: Evaluations questions / responses.

Question Week 1 Week 2 Week 3 Average
13 people 9 people 7 people
1 Did you enjoy the session? 92% Yes 78% Yes 71% Yes 80% Yes
08% OK 22% OK 29% OK 20% OK
2 Did you learn anything new 31% Loads 34% Loads 29% Loads 31% Loads
about yourself? 31% A lot 22% A lot 43% A lot 32% A lot
31% A little 44% A little 29% A little 34% A little
08% Nothing 03% Nothing
3 Did you learn anything new 15% Loads 34% Loads 29% Loads 28% Loads
that will help at home or at 54% A lot 33% A lot 29% A lot 39% A lot
work? 23% A little 33% A little 43% A little 33% A little
4 During the session can you comment on:
a) Writing required 08% Too much 11% Too much 14%Too much | 11% Too much
92% OK 89% OK 86% OK 89% OK
b) Variety of activities 11% Too much 14%Too much | 08% Too much
100% OK 78% OK 86% OK 88% OK
11% Too little 04% Too little
c) Pace of the activities 11% Too fast 04% Too fast
92% OK 78% OK 86% OK 86% OK
08% Too slow 3% Too slow
d) Breaks 08% Too many 03% Too many
92% OK 100% OK 100% OK 97% OK
5 Was the tutor helpful? 100% Yes 67% Yes 57% Yes 75% Yes
33% OK 43% OK 25% OK
6 Was the workspace 85% Yes 78% Yes 82% Yes
comfortable? 08% OK 22% OK 15% OK
08% No 03% No
7 Will you be back next week? 100% Yes 100% Yes 100% Yes
8 Did you make decisions about 57% Yes 57% Yes
the type of work you want to 11% no 11% no
go into? 11% already
had a plan
9 Have you been able to agree 57% Yes 57% Yes
an Action Plan that meets your 11% no 11% no
needs? 11% already
had a plan
10 Was anything missing? 43% No 43% no
11 Is there anything you would Mentoring and
like to know more about? teaching
43% No
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12: Comments

It was nice to do something that was just for me for the first time in 3.5 years!!!

| was not sure | would get much from the course beforehand but it has been
interesting to focus on my new found skills. (5™ March — Learner quote)

The course has helped me realise my potential and what needs to be done to
release it. Has given me confidence to believe in myself. Ruth and Catherine
have been fantastic. Thank you.

Having worked with children with EAL | felt that this course would need to be
adapted more for some community groups. (Having said this one of the students
has just said that she felt her English has improved during the course).

Found it very helpful and | feel more confident than | did about myself. Being
able to talk in a group.

| wish this was a bit longer as it was nice to be round people.
Tutor lovely and we all got on!

| found the tutors friendly and helpful, thus | found the people on the course
gelled better together!! And had good discussion!

The programme was a positive experience
for the learners and generally facilitated a
lot of sharing of experiences and
identification of strengths and needs.
There was a lot of group support with lots
of encouragement and identification of
other people’s strengths. All participants
reported that they had more confidence
and self esteem as a result of the
programme and this was due to identifying
their strengths but also down to the group
feedback and support. One participant
arrived believing that she couldn’'t speak
up in a group and ended saying that she had gained confidence to speak openly.
Another participant delivered a relaxation activity and was amazed that she could
take control, and very pleased with the positive feedback and encouragement from
the group. All participants were enthused by realising that they had so many skills
which could be applied to a range of work that they had never before considered and,
indeed, to work that they wanted to enter.

Where group work was well received, individual work was also enthusiastically

entered into. Participants were asked to fill in lots of worksheets and this was only a
problem for those who had English as a second or subsequent language. One-to-
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one support was required in this instance and this would be similar for those who had

problems with literacy. One participant had English as a second language and
struggled initially with the writing and speaking elements of
the programme. She reported at the end of the programme
that her English had significantly improved after all the
intense practice. Individual support was required for
completing CVs and for Action Planning and this should be
built into the last session.

We introduced 3 relaxation techniques over the 3 sessions so

that people could practice these before we reached the stress

management sessions. This worked well as it introduced a

variety of activities during each session and people had more
experience when it came to talking about stress management. In the handbook we
could advise providers to do this — but not change the programme as it stands.
Providers then have the choice.

Handouts and worksheets were taken out of the package and put into a workbook for
each learner (part 1 and part 2) and this worked well. However, there is a page
numbering issue and this often made things confusing. The whole pack needs to be
numbered consecutively and not numbered differently for each section.

Child care was an issue. This was provided for participants but some children had
not attended nursery before and required a settling in period. Providers need to give
this consideration and advise parents to book children into the nursery for one or two
sessions prior to the beginning of the programme thus relieving mothers of the worry
of how well their children are doing or resorting to bringing them into the sessions.

Many women felt that they were equipped to work in a non-traditional area of work
and were, to some degree, self-sufficient in terms of DIY skills etc. However, they
came to the programme with ambitions and they held these fast during the
programme e.g. caring, teaching, counselling. This has much to do with the complex
personal backgrounds and context of this programme and wouldn’t necessarily be
the same with other groups. Each

individual within the group were eager to

progress and develop their skills. It was

an affirming experience for them to

recognise the skills and competencies

that they already possessed and how

these could be transferred into work

roles.
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5: Recommendations

Following the piloting and feedback the package has been amended by:

Making the package into one file so that page numbering is consecutive
by pack rather than section.

Spelling mistakes have been identified and corrected.

Table headings on worksheets, in some instance, have been adapted.
Advice about delivering relaxation has been added at the beginning as
advice to tutors.

This will be available to Children's Centres for use by centre staff and can be adapted
to suit individual contexts. However, if it is the intention for participants to gain
accreditation certain elements need to be completed as evidence of learning for the
qualification of Working in Non-Traditional Environments
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